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characterize a man's disposition by signalling out his most
marked innate tendency.1 Thus we can say a man is of
sociable or timid disposition, but we should not say he was
of honourable disposition, for this quality implies acquired
as well as innate tendencies.
When, however, we speak of a man's temper we are
considering directly neither his temperament nor his dis-
position, but the way these characteristics compel him to
act. Thus we ask if he is steady-going or fickle, hopeful
or despondent, and the description that is given of his temper
will throw light on his probable conduct.
The term character has a wider meaning, for it connotes
not only his innate make-up—his temperament, his dis-
position, his temper, but also what he has made of them.
Character is acquired and is a structural growth. Clearly
the native propensities are the raw material out of which
character is organized and clearly schools or no schools
the organization would take place. But if a man's actions
were no more predictable than a young child's, if he was
entirely at the mercy of his strong native propensities,
fear, sex, hunger, &c., we should not call him a man of
character.
At once we see that what differentiates the man of good
from him of bad character is his standards or ideals of con-
duct. Hence, when we are discussing a man's character
we are thinking of his power of controlling his conduct
and willingly, or in mature people habitually, shaping it
in accordance with definite ideals or standards of behaviour
—' that in a man which gives, or rather is the ground of
consistency, firmness, self-control, power of self-direction
or autonomy \2
No better description of the value of the work of char-
acter can be given than that by McDougall in The Energies
of Men:
1 The Energies of Men.
1 The Energies of Men, p. 186.

